
Behavior Intervention

Parent’s Guide to Functional Behavioral Assessment, Intervention Plans, and Implementation of Positive 
Support Strategies



Functional 
Behavior 
Assessment

• Functional behavior assessment (FBA) is a 
comprehensive and individualized strategy to:

• Identify the purpose or function of a student’s 
problem behavior(s); 

• Develop and implement a plan to modify variables 
that maintain the problem behavior, and 

• Teach appropriate replacement behaviors using 
positive interventions

• FBA involves an examination of how the student 
interacts with the environment, and attempts to 
determine specifically where, when, and why 
problems arise. It includes an assessment of the 
student’s strengths and interests and involves an 
assessment of how skill deficits may contribute to 
problem behavior.



FBA 
Collaboration is 
Key

• Determining the need for and conducting the FBA 
requires collaborative teaming. The team should 
include the student’s teacher, parent(s), student, if 
appropriate, support staff, administrators, persons 
who know the student well, and staff who have 
expertise in positive behavior support. 

• FBA is best considered an on-going process of 
problem solving conducted by the intervention team. 
FBA information should be continually gathered, and 
data should be summarized and reviewed by the 
team. Data should be used to evaluate the 
effectiveness of interventions, and the intervention 
plan should be modified as necessary.

• How do we do this?



Define the problem behavior.

• A well-defined behavior is essential when collecting data and communicating results with other 
team members. Define the behavior in specific, observable, and measurable terms. In other 
words, something you can see and count. 

• For instance, this is too vague-Johnny is aggressive. Instead-Johnny pokes, hits, or kicks other 
students with his feet or hands during transition time. This is a behavior that you can see and 
measure.

• Behaviors should be observable and measurable.
• Easily observed
• Countable
• Beginning/end
• Repeatable



Devise a plan to collect data

• Two basic methods for collecting data-direct and indirect
• Indirect uses student records, interviews, questionnaires, or checklists 

to identify how others perceive the situation and possible motivations 
for the problem behavior.
• Direct uses observations, record of the situational factors surrounding 

the problem behavior. 
• Good FBAs should do both. 



Compare and analyze the data
• To see the big picture, summarize the data. A summary could identify
• Setting events
• Antecedents or triggering events
• The target behavior
• Consequences that maintain the behavior
• Simply identify the who, what, when, and where



Formulate the hypothesis

• Based on the data collected, what is the best educated guess to 
explain the function or reason for the behavior. Generally speaking, 
problem behaviors serve two basic functions:
• To get something
• To avoid and escape something



Motivations for Problem Behaviors

• Problem behavior usually serves a function for the individual. The 
student gains some type of reinforcement from the behavior. 
Consider the following when conducting an FBA.
• Attention-seeking: may be positive or negative attention, from adults 

or peers.
• Communication: the behavior may be an attempt to communicate a 

specific message, such as a desire to have something or to get the 
teacher to do something. Children with expressive communication 
deficits may find that problem behavior is a more efficient way of 
communicating their needs than through language.



Motivation for Problem Behavior

• Escape/avoidance: the behavior may result in preventing or stopping 
something that is unpleasant to the student, such as an assignment 
he/she finds difficulty, interacting with an unpleasant person, or being 
at school at all.
• Gain access to things or activities: problem behavior may be 

rewarded when it results in the child getting something that he/she 
wants.
• Control: some children use problem behaviors as a way to exert 

control over other people or their environment, e.g., gain 
predictability or structure.
• Obsessive/compulsiveness: some individual exhibit repetitive or 

ritualistic behaviors that have no apparent function, or are internally 
driven by anxiety.



Motivation for Problem Behavior
• An FBA looks at the function of the behavior. Function=why you do 

something/what you get out of it/reinforcer. Every behavior has a 
function. Every single one. Everything everyone does results in some 
type of reinforcement or some reason why you do it. 
• We typically narrow it down to 3 types of behavioral function:
• Attention (tangible) Behavior is functioning to get positive or negative 

attention. The attention can come from peers or adults. Negative 
behavior can sometimes be just as reinforcing as positive behavior for 
some individuals. Or behavior is functioning to gain access to a 
tangible item. The item can be food, electronics, or even access to 
play area. 



Motivation for Problem Behavior
• Escape: Behavior is functioning to get out of something. It could be to 

get out of a work activity, demand, specific environment (like the 
noisy cafeteria or over stimulating gym), or social situation. 

• Sensory: Behavior gives some type of internal or natural 
reinforcement to the individual (i.e., the student would do this if they 
were alone).



FBA 
Collaboration is 
Key

• FBA is best considered an on-going process of 
problem solving conducted by the intervention team. 
FBA information should be continually gathered, and 
data should be summarized and reviewed by the 
team. Data should be used to evaluate the 
effectiveness of interventions, and the intervention 
plan should be modified as necessary.

• Determining the need for and conducting the FBA 
requires collaborative teaming. The team should 
include the student’s teacher, parent(s), student, if 
appropriate, support staff, administrators, persons 
who know the student well, and staff who have 
expertise in positive behavior support. 

• How do we do this?



Who completes the FBA?

• Federal law is not clear on who is responsible for or completes the 
FBA. 
• Job security for me I guess and my fellow LSSPs. But some districts 

have the teacher write the FBA and BIPs. Or the LSSP writes the initial 
FBA and BIP and the teacher updates, monitors, etc.
• When do we update, change, or request FBA’s and BIP’s?



House Bill 785

• HB 785 became effective in June 2021
• When does HB 785 require ARD Committees to complete Functional 

Behavioral Assessments (FBAs) for students? 
• If an FBA has never been conducted or the most recent one is more 

than one year old, HB 785 requires the local education agency (LEA) 
to seek consent from a student’s parent/guardian to conduct an FBA 
when an LEA takes a disciplinary action that results in a change of 
placement of a student serviced by special education. The LEA must 
seek consent by the 10th school day after the change in placement. 



HB 785

• Under what circumstances must the ARD committee review and/or 
revise a student’s existing FBA or BIP?
• When an LEA takes a disciplinary action that constitutes a change of 

placement under federal law, the LEA must review any previously 
conducted FBAs and BIPs, and, as necessary, revise them. Outside the 
context of a disciplinary change of placement, the LEA should review 
and/or revise a student’s BIP annually, and more frequently, as 
appropriate.



• In the case of a disciplinary change in placement where the student’s FBA is less 
than one year old, and the student has a BIP, can the required review of the BIP 
and FBA occur outside of an ARD committee meeting as long as the review is 
done within the 10 school days from the change of placement?

• No. The student’s parent, the LEA, and relevant members of the student’s ARD 
committee (as determined by the parent and the LEA) must convene to conduct a 
manifestation determination review, which must be held within 10 school days of 
any change in placement for a child with a disability because of a violation of a 
code of student conduct. This group must meet to conduct the manifestation 
determination and, at the same time, review all relevant information in the 
student’s file including the student’s IEP, which includes the BIP, along with 
previously conducted FBAs. The committee will determine whether the student’s 
BIP needs to be revised. If a disciplinary change of placement occurs for a 
student, and that student has an FBA that is less than one year old, by the 10th 
school day following the change of placement, the LEA must review any 
previously conducted FBA as well as any BIP developed for that student and, as 
necessary, the ARD committee must revise the BIP. 



HB 785
• If the decision is made for a disciplinary change in placement and, in 

accordance with Texas Education Code §37.004(b-1)(1)(A), the LEA 
must seek consent to conduct an FBA, when must consent for the FBA 
be obtained? Does consent for the FBA and completion of the FBA 
need to occur within 10 days of disciplinary placement change? 
• The requirement is that consent for an FBA must be sought from the 

student’s parent or guardian no later than the 10th school day after 
the change of placement. There is not a requirement that the consent 
be obtained and that the FBA also be completed by the 10th school 
day. Note, however, that by the 10th school day after the change in 
placement, the LEA must also review any previously conducted FBA of 
the student and any BIP for the student based on that assessment.



HB 785

• In the case of a disciplinary change in placement where the student 
does not have a BIP and has never had an FBA conducted, what must 
the ARD committee do? 

• The ARD committee will describe the FBA process and, if the parent 
consents to an FBA, the ARD committee will document the parent’s 
consent and will discuss a timeline of completion of the FBA. Once 
the FBA is completed, the LEA must notify the parent of the outcomes 
of the FBA. The ARD committee will determine if a BIP needs to be 
developed based on the outcomes of the FBA and any other relevant 
factors.



HB 785

• In the case of a disciplinary change in placement where the student’s 
most recently conducted FBA is more than a year old, what must the 
ARD Committee do? 

• The ARD committee follows the process listed above. If the parent 
consents to the FBA process and the student has an existing BIP, the 
ARD committee will determine if the BIP needs to be revised based 
upon the outcomes of the FBA and any other relevant factors. 
Amendments to the student’s IEP, which includes the BIP, must be 
shared with all members of the student’s ARD committee and each 
teacher with responsibility for educating the student



Behavior Intervention Plans

A behavior intervention plan is a plan that is based on the results of the FBA and, at a minimum, includes 
a description of the problem behavior, global and specific hypotheses as to why the problem behavior 
occurs and intervention strategies that include positive behavioral supports and services to address the 
behavior.

Behavior intervention plans should match the results of the FBA. If the FBA found that writing difficulties 
lead to problem behavior, then the BIP should include support strategies to the student in the are of 
writing.

If the FBA found that the student performed best with hourly reinforcement, then that schedule should 
be reflected in the BIP.



Behavior Intervention Plans

• A behavior intervention plan must identify: the baseline measure of the problem behavior, 
including the frequency, duration, intensity and/or latency of the targeted behaviors;

• Intervention strategies to be used to alter antecedent events to prevent the occurrence of the 
behavior, teach individual alternative and adaptive behaviors to the student, and provide 
consequences for the targeted inappropriate behavior(s) and alternative acceptable behaviors;

• A schedule to measure the effectiveness of the interventions, including frequency, duration, and 
intensity of the targeted behaviors at scheduled intervals.



BIP Essentials
• For behavioral practices to be effective, implemented widely, and sustained over time, they need to be manageable 

for teachers.

• The BIP provides important documentation regarding the student and represents an agreement between those 
involved in its development.

• It is an action plan for those who work directly with the student.

• It should be simple and easy to read. Clearly stated and with enough detail for staff to know what to do.

• Strategies or interventions found in the BIP should be written specific to the student and the context of the school 
environment.

• Remember, students respond best to BIPs that use positive methods to encourage and teach appropriate, 
alternative behaviors. For example, positive methods may include:
• Modifying the physical environment
• Adjusting the curriculum or instructional strategy
• Changing the antecedents or consequences for the student’s behavior
• Finally, teaching a more acceptable replacement behavior that serves the same function



BIP Essentials
• Monitor the plan. Regardless of the behavior intervention plan that 

your team develops, be sure to regularly monitor the student’s 
progress over time. 
• This means collecting data on student progress.
• Review and evaluate the behavior goals.
• Then determine whether to continue or modify the BIP. Setting 

review dates ensures that this will happen.



BIP Essentials

• Use language that specifies what will happen and avoid the use of vague language. 
Instead of “student may receive a reward,” state “student will receive 3 rewards daily for 
completion of bell work, class participation, and turning in assignments.

• The student should be instructed regarding the plan, as appropriate
• The plan should be discussed with all staff, as appropriate, prior to implementation.
• Any time a BIP is developed for a student, the parent should be informed and 

encouraged to partner with the school in the development of that plan



BIP Essentials

• Every person who implements the BIP should have access to a copy of the plan. Any 
specialized training necessary to implement the plan should occur as soon as possible. 
Data collection procedures should be reviewed with staff.

• Unless otherwise indicated, behavior intervention plans should be implemented 
throughout the school day. Collaboration and effective communication between team 
members are essential to maintain a high level of consistency in implementing the plan.



Behavior Intervention Plans

• The committee must consider the development of a behavioral intervention plan for a student with a 
disability when the:

• Student with a disability is exhibiting persistent behaviors that impede his or her learning or that of 
others, despite consistently implemented general school-wide or classroom-wide interventions;

• Student’s behavior placed the student or others at risk of harm or injury;
• Considering more restrictive programs or placements as a result of the student’s behavior; and when 

the student is subject to disciplinary actions and a determination has been made that the behavior is 
related to the student’s disability.



HB 785

• What does HB 785 require in relation to behavior plans for students, such as Behavior 
Intervention Plans or Behavior Improvement Plans (BIPs)? 

• HB 785 amends TEC § 29.005 and requires BIPs, which are part of a student’s 
individualized education program (IEP), to be reviewed annually, at minimum, and more 
frequently as needed, or when not found effective. When reviewing the student’s BIP, 
the student’s admission, review, and dismissal (ARD) committee must address the safety 
of the student and others, and changes in circumstances, including but not limited to: 

• Placement of the student in a different educational setting; 
• an increase or persistence in disciplinary actions taken regarding the student for similar 

types of behavior; 
• a pattern of unexcused absences; or 
• an unauthorized, unsupervised departure from an educational setting.



HB 785

• Does an ARD committee need to meet to review a BIP if a student attempts to run out of the 
classroom or campus or engages in other behaviors that pose a safety concern? 

• The ARD committee is required to review a BIP, which is part of a student’s IEP, at least annually 
and more frequently if appropriate to address changes in the student’s circumstances that may 
impact the student’s behavior or to address the safety of the student or others. 

• HB 785 provides examples of changes in circumstances that may warrant more frequent review of 
the BIP, such as:  

• The placement of the student in a different educational setting; 
• an increase or persistence in disciplinary actions taken regarding the student for similar types of 

behavioral incidents; 
• a pattern of unexcused absences; or 
• an unauthorized unsupervised departure from an educational setting. This list is not exhaustive. 

HB 785 does not specify that a review is required after each instance of a behavior, such as 
running out of a campus or classroom, but that the behavior plan must be reviewed more than 
once a year, if appropriate.



Examples of BIPs



Examples of BIPs



Examples of BIPs



Example of BIPs
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Examples of BIPs



Examples of BIPs



Questions and Answers

• Kathryn Ann Crawford
• Licensed Specialist in School Psychology
• College Station Special Services


